Introduction ¶1 Pedagogy includes both a theory and a method "based on such a theory." 2 While the literature in our field boasts considerable description of various methods for teaching legal research, noticeably absent is any theory drawn from leading pedagogues or educational theorists, particularly from outside of law and librarianship. As a result, law librarianship has an overabundance of descriptive literature about teaching methods (mostly, what we do at our respective schools) without significant basis in pedagogical theory. Having built our house without a foundation, the whole structure is suspect. ¶2 There never has been a more opportune moment for law librarianship to invest in developing a comprehensive pedagogy for legal research instruction. In * © Paul D. Callister, 2010 . ** Director of the Leon E. Bloch Law Library and Associate Professor of Law, University of Missouri-Kansas City, Kansas City, Missouri. I presented this article at the Conference on Legal Information: Scholarship and Teaching, held at the University of Colorado Law School on June 21-22, 2009. It follows my own recently published challenge to the profession to create a Bloom's taxonomy for legal research instruction. See infra note 14. I wish to acknowledge all of the constructive criticism of the participants of the Boulder conference, which helped refine this article. In addition, I must emphatically thank Barbara Bintliff, the law library director at the University of Colorado, for her insights and criticisms, and for persuading me to write again on this important subject.
1. oxFoRd engLiSh dictionaRy (Draft Revision Sept. 2009), http://dictionary.oed.com (subscription required for access).
2. Id. ¶5 In this article, I briefly review the literature from law librarianship and legal education on pedagogy and research instruction, and then present Bloom's taxonomy, borrowing from the field of education. I adapt the taxonomy, as a minimal schema, to order legal research skills. Finally, I present a comprehensive illustration of how the taxonomy might be applied in instructional design to suggest and organize learning activities and assessment. I conclude, much as Wright began, by calling upon the profession to engage in a collective effort to establish a common pedagogy, based upon sound educational theory. ¶6 In the spirit of scholarly exchange, I must return to Wright, and like him, look for evidence of scholarly development of pedagogy within the profession. Wright correctly identifies the only notable serious exchange on pedagogy as that surrounding the Wrens vs. Berring and Vanden Heuvel debates, which took place in the late 1980s. 10 As a new librarian, I had reviewed the debates in detail in 2003. 11 At that time, and with the bright-eyed enthusiasm of the newly-converted librarian, I presumed to call upon the profession to engage in more meaningful discussion. However, according to Wright, "few have taken up [the] call and responded in scholarly writings of their own. . . . [, illustrating] the basis for this author's concern about the lack of publicly aired scholarly dialogue within the profession, let alone between the profession and other disciplines." 12 The lack of dialogue has contributed to the failure to establish a pedagogy grounded both in educational theory and a methodology based upon such theory.
A Search for Pedagogy-A Brief Review of the Literature
¶7 Beyond a lack of dialogue on the subject, others have noticed the failure to develop a serious pedagogy. 13 True, AALL has produced Core Legal Research access). In this instance, Bloom's taxonomy is a schema that can guide legal research instructors to teach and assess common sets of skills. Throughout this article, I use the term the technical term "schema," or "schemata" for the plural, but I mean it in the broadest sense to include mental construct, conceptual framework, paradigm, taxonomy, and heuristic. 10. For the uninitiated, the debate consisted of a series of exchanges following the publication of an initial article by the 271 (1996) ("It has been suggested that part of the reason skills have been slow to enter the school curriculum is the lack of theory-based research on skills."); Julie Macfarlane, Look Before You Leap: Knowledge and Learning in Legal Skills Education, 19 J.L. & Soc'y 293, 294 (1992) ("An unfortunate dimension of the current context of curriculum change is the serious dearth of theoretical (rather than purely descriptive) literature in this area").
Competencies. 14 In August of 2009, subsequent to the presentation of this article at the Boulder conference, the American Association of Law Libraries (AALL) formed a Joint Committee on Articulation of Law Student Information Literacy. On Oct. 7, 2009, the committee released draft standards for comment among the Academic Law Libraries Special Interest Section (ALL-SIS) and also submitted them to AALL's Executive Board. See E-mail from Kumar Percy Jayasuriya, Member, AALL Joint Committee on Articulation of Law Student Information Literacy, to ALL-SIS listserv (Oct. 6, 2009, 1:22 pM CST) (on file with author). While subject to limited distribution, and not ready for formal citation, these draft standards are generally organized around (1) identifying appropriate resources, (2) accessing appropriate information, (3) evaluating information and its sources, (4) applying the information effectively, and (5) understanding relevant ethical issues pertaining to research. These standards track a statement produced by the Boulder conference. See The Boulder Statement on Legal Research Education, posting of Joe Hodnicki to Law Librarian Blog, http://lawprofessors.typepad .com/law_librarian_blog/2009/08/the-boulder-statement-on-legal-research-education.html (Aug. 25, 2009). While the Joint Committee's draft standards are a significant step forward, unlike the Boulder Statement and the approach taken in this article, the committee focuses on information resources and strategies, rather than also giving due consideration to the analysis of the research problems themselves, and the higher-level thinking skills that accompany such analysis. about teaching print first. 18 His arguments are largely based upon practical experience and the changing information environment.
¶10 The last two of the four articles from The Essential Law Library Journal that are relevant to legal research instruction, the Wren vs. Berring and Vanden Heuvel articles, do get to pedagogy. The Wrens articulated the need to contextualize instruction and utilize frameworks. 19 They did this under a heading entitled, "Joining the Academic Mainstream," referring to legal academia, and by arguing: "Legal research instruction lends itself as readily as any substantive law course to using functional frameworks analogous to those that make other law school courses effective . . . ." 20 Rather than directly connecting their methods to pedagogical theory from the field of education, the Wrens proposed teaching legal research courses more like substantive law courses, and recognized the need for conceptual frameworks. The closest the Wrens came to grounding their ideas in pedagogical theory was to cite Robert Redmount's A Conceptual View of Legal Education. 21 Redmount's article is built upon solid pedagogical theory, 22 but its connection to our field through the Wrens is fairly minimal and attenuated. 27 ¶13 Counting citations is not an exact indicator of the level of penetration of pedagogical theory into any field; however, looking at the comparative numbers, and based on the meager nine citations in Law Library Journal, suspicions are justified that our field has paid little serious attention to pedagogical theory and its luminaries. 28 It is not a competition, but the fact that we significantly trail our colleagues both in legal writing and more general academic librarianship should serve as motivation to try harder to incorporate sound pedagogical theory. the first to identify Bloom's taxonomy as a theoretical basis for legal research instruction. 29 Fitzgerald credited Bloom with distinguishing types of learning (not to be mistaken with learning styles) and calling for different teaching methods for each learning type. 30 Sadly, although Fitzgerald's article is cited elsewhere, it has never been cited in Law Library Journal. This is not an indictment of Fitzgerald's work, which is excellent, but of our failure as a profession to engage in productive dialogue and take our own scholarship seriously. ¶15 Bloom's Taxonomy of Educational Objectives 31 has been illustrated in terms of three domains with progressively ranked orders of types of learning. An illustration of a single domain-the cognitive domain-is set forth in figure 1.
Bloom
¶16 This schema divides learning activities into six classes and identifies instructional activities that meet each class's objective. The learning activities are ranked in increasing sophistication as one moves around the inner six-point star at the center of the rose-from 1 (knowledge) to 6 (evaluation). Note that the words around the star of the rose, in the hexagon, are all verbs, and the words in the outer circle are all nouns. The model is set up by correlating types of learning to action verbs and to nouns describing outcomes. 32 Thus, recognizing, describing, and locat-29. Fitzgerald, supra note 13, at 162. 30. Id. 31. taxonoMy oF educationaL obJectiveS: the cLaSSiFication oF educationaL goaLS; handbooK 1: cognitive doMain (Benjamin S. Bloom ed., 1956).
32. Unlike the rose in figure 1, Bloom's Taxonomy of Educational Objectives does not correlate hierarchies of activities to action verbs and descriptive nouns; instead, descriptions of classes of educational objectives correlate to lists of specific educational objectives and illustrations. See id. at 44. It also does not couch educational objectives as "learning in action." It is important to note that Bloom's taxonomy is not predicated upon "active learning theory," which has been rendered suspect by the ing American Law Reports are the actions used for acquiring basic knowledge of an important legal resource. Using the outer petal in the figure, these actions could be taught in a variety of ways-textual readings (such as a scripted tour of the library) or a video highlighting important legal resources. Furthermore, the ability to recognize, describe, and locate American Law Reports is something that can be measured. Acquiring knowledge about basic legal resources is a first-order objective in Bloom's model. ¶17 As Bloom's model moves progressively through more difficult types of learning, acquiring knowledge is followed by comprehension, requiring actions such as matching, explaining, and summarizing, perhaps resulting in explaining that American Law Reports is a "combined resource" containing case reports (primary authority), commentary (secondary authority), and annotations. Eventually, one makes one's way around the rose petals through application, analysis, and synthesis to evaluation, which requires actions like judgment, criticism, evaluation, and assessment. For example, evaluation might be measured by assessing whether use of the American Law Reports had been an effective starting place for researching a particular tax problem. The point is that the types of learning are arranged in a hierarchy of progressive difficulty and importance. Often, only the lowest order types of learning are engaged in educational programs. is a good question?" 37 We spent the entire class on the subject. My professor's answer was that a good question is always on the edge of what an individual knows-on the edge of one's construct (or schema) of reality. To be able to see that edge-to recognize when one is approaching it-is the beginning of all inquiry and a necessary skill.
¶21 This emphasis on recognizing an information deficiency finds sound basis in a theory known as constructivism, which posits that rather than being simply based upon conscious experience, knowledge is based on constructs, relational variables, or cognitive mental structures that serve as aids "in making sense of the immensely complicated network of associations between stimulus conditions and 37. Author's recollection of Professor Chauncey C. Riddle's opening remarks to an honor's philosophy seminar taught at Brigham Young University in winter 1986 (originally discussed in Callister, supra note 11, at 34). The real issue is "the incomplete understandings, the false beliefs, and the naive renditions of concepts that learners bring with them to a given subject." 40 The skill of understanding when one's knowledge constructs (or schemata) are inadequate, and thus to recognize the need for research, is an important initial step or rung in the hierarchy of skills necessary to become an expert legal researcher.
¶22 To illustrate, suppose that a new associate, Loraine, is asked to form a Missouri limited liability company (LLC) for a client. While Loraine successfully locates an operating agreement for a "member-managed" LLC in the firm's files and the Missouri's registration web site for LLCs in her state, she fails to understand the issues surrounding formation of LLCs and that there are alternatives to "member-managed" LLCs that include management structures that look more like general partnerships or corporations. Loraine also does not know about many of the issues, such as buyouts, single member LLCs, securities registration, and professional planning. What Loraine failed to do is research checklists for business organizations, including LLCs in Missouri and other states. She was unsuccessful in recognizing the important border of what she knew and did not know and that she had an information deficit.
Understanding ¶23 With respect to the second type of learning, I have used Krathwohl's term Understanding, but described it, in verb form, as Articulate, suggesting the ability to define, explain, outline, and exemplify research concepts, paradigms (schemata), and issues. Of particular importance is the mastery of technical language, controlled vocabularies, and taxonomies.
¶24 For instance, precision and recall are useful concepts from the library and information sciences, which can help students understand some of the pitfalls of electronic research. Besides recalling the formula for each, 41 Recall reveals what is missed in a search and is defined as:
that precision measures the relevancy of results from a search, but recall measures what was missed? ¶25 As another example, can the student produce the schema shown in table 3 42 and explain it? If the student can understand and explain the underlying doubletripartite organization of law based upon branches of government and chronological, topical, and "citational" arrangements, he or she has mastered the skill. If the student has the cognitive ability to think about the law in this arrangement, he or she has moved beyond simply remembering a schema to its articulation. Application ¶26 Application as a skill is learned through exercise. By exercising students in various schemata-including schemata for research interviews, 43 problem typing, 44 resource maps, 45 and the research process 46 -students form the necessary cognitive patterns or habits to quickly solve problems and think like attorneys and expert researchers. I need to understand exemptions from creditors in california.
Institutional
I know what I am looking for will be found at a particular institution, agency, or organization, or I want to find out which agency administers a particular program or enforces a particular law.
I need department of Justice rulings and opinion letters on when the merger of two large medical groups falls within the safe harbor provisions for antitrust issues.
I need any department of Labor rulings regarding the "anti-alienation" provisions of eRISA.
Statistical
I need statistical information from a government or other trustworthy source.
I need to know the percentage of children living below the poverty level in Los Angeles.
Special Techniques
I am searching for materials that require special interpretive or interdisciplinary skills.
I need legislative history and current legislation and regulatory action; budget, patent, census, and historical materials; government documents; international and foreign law; tax forms and IRS materials; scientific and technical reports; public records; or competitive business intelligence.
I need the legislative history of the eRISA anti-alienation provisions.
News
I am searching for news stories. I need accounts of the lawsuit against Yahoo in france by a humanitarian group.
Reference I need basic background or definitional information.
I need to know the etymology of "escrow."
I don't even know what "fair use" is. ¶27 Again, I have modified both Bloom's Taxonomy and Krathwohl's revision by collapsing Analysis and Synthesis into a single class. They could be broken out again, with seven orders to the taxonomy, but I prefer to engage in the two activities together in a reiterative process.
¶28 Analysis is defined as: "The resolution or breaking up of anything complex into its various simple elements, the opposite process to synthesis; the exact determination of the elements or components of anything complex . . . ." 48 The essence of the concept, as applied to the taxonomy, is determining the elements of a problem. Coming from yet another taxonomy of learning skills, analysis is described as the "ability to restructure the problem situation." 49 In sum, analysis requires the separation, identification, and reordering of elements for research problems encountered in legal practice.
¶29 To illustrate analysis, consider the steps an attorney might take when faced with the complex problem shown in figure 3 . First, the attorney needs to consider what are the terms that describe factual and legal issues and the general topics for research. Dissection and organization of parts is what constitutes analysis. Furthermore, the hallmark of good analysis is thoroughness. Often this is ensured by using a heuristic, a kind of schema that functions as an exhaustive checklist. For instance, students who engage in a "research interview," similar to a reference interview, would apply a heuristic ensuring a complete analysis of all of the parts. In this instance, the students would use table 5 to "work the problem." 50 ¶30 The ability to employ this heuristic as part of working the problem, like extracting terms for research, is an analytical skill. Using the heuristic, the attorney may identify research terms and issues as shown in figure 4. After the terms are identified, they need to be separated and organized in a manner that can facilitate orderly research. This can be seen in figure 5 .
¶31 Separating the issues into manageable elements and organizing them so that general background knowledge precedes attempts to resolve narrower issues is key. Usually researchers will have to research general issues first, before recognizing and organizing narrower issues. Organization and moving to narrower and narrower issues constitutes the essence of analysis.
¶32 This activity is identical to the "issue spotting" common to exams in most substantive law school courses. The difference is that those problems require reliance upon what a student has already learned through course readings and lectures, whereas in a research course, such problems require active learning in the classroom 51 and lifelong learning after graduation. These are important valueadded justifications for inclusion of research courses and requirements in curriculum reform. ¶33 Besides being the opposite of analysis, synthesis is defined as: "The putting together of parts or elements so as to make up a complex whole; the combination of immaterial or abstract things, or of elements into an ideal or abstract whole." 52 In Romiszowski's "Expanded Skill-Cycle" it is described as the "ability to generate alternative solutions." 53 Per Bloom's Taxonomy, synthesis calls for "derivation of a set of abstract relations." 54 To synthesize, the researcher moves beyond the parts of the problem and looks for relationships to other issues, resources, alternative scenarios for analysis, and possible options as solutions.
¶34 For example, in the problem in figure 3 , there is an important interrelationship between federal copyright law and state contract law. Federal copyright law 51. For a good overview of active learning in the context of legal education, see Gerald F. Hess, Principle 3: Good Practice Encourages Active Learning, 49 J. LegaL educ. 401 (1999). For convincing criticism of the failure of "active learning," experiential, problem-based and other "minimallyguided" approaches to instruction, see Kirschner et al., supra note 32. Even though the image I've included of Bloom's Taxonomy is subtitled "Learning in Action," this article does not advocate a minimally-guided approach to learning. Rather, it advocates development of a taxonomy for guiding legal research instruction.
52. 17 oxFoRd engLiSh dictionaRy, supra note 48, at 488 (definition 6.a.). 53. RoMiSzowSKi, supra note 49, at 257. 54. Unlike Bloom, I am deferring "production" of "unique communications" or "plans," which Bloom includes in Synthesis, to Resolve. See Krathwohl, supra note 34, at 213 tbl.1. may trump contract law, thereby upholding fair use privileges of the licensee, or on the other hand, a license governed by state law may mean that a licensee has "contracted away" his or her fair use privileges. Indeed, state contract law may also determine that modifications of a license by the end user do not bind the university or that provisions vitiating fair use privileges may be void as against public policy. It is through synthesis that the researcher determines that there are issues with respect to the relationship of each body of law to the other. Besides recognizing the relationships and resulting alternative scenarios for analysis, the expert researcher must produce recommendations or, in the taxonomy's technical jargon, "unique communications," to have fully engaged in synthesis. ¶35 The best way to learn analysis and synthesis is through simulation under real practice conditions. The simulation is distinguishable from the next order in the taxonomy ("Resolve"), in that articulation of a solution to the problem is not as important as the repeated, iterative exposure to the processes of analysis and synthesis. For instance, analysis can be taught by having students repeatedly simulate, with some guidance, the extracting of terms and reorganization of the parts of a research problem, with feedback from the instructor. Synthesis also follows the "simulation" exercise, when students are asked to consider where the issues presented in the problem sit within a larger context, how the issues interact with one another, and what related legal subjects or issues should be considered.
¶36 As another illustration, students could be asked to expand table 3 to include legislative and regulatory histories and case briefs, producing something like figure 6. The process of taking existing conceptual models for solving problems and expanding on them is a type of synthesis.
concluding ¶37 I again depart from Bloom, this time by classifying the fifth phase as Concluding. I might have used Production, one of Bloom's terms. However, even then, Bloom includes production as a part of synthesis, and I have separated it out, as the step following the analysis and synthesis in which the expert legal researcher reports back, producing a conclusion. After observing law students educated in foreign legal traditions, and after reading some of my American law students' papers, I am certain that reaching a conclusion is frequently an overlooked step, a separate type of learning, and not a foregone "conclusion" of having engaged in analysis and synthesis. Nor is reaching a conclusion necessarily relegated to the area of substantive law, for those who wish to maintain the distinction between substantive and practice skills.
55 ¶38 In 2004, I participated in a conference in Prague on legal skills training as part of the ABA Central European and Eurasian Law Initiative. The frequent complaint made by law firms participating in the conference was the failure of young lawyers from Eastern Europe to reach conclusions. They were good at summarizing the law, but few would venture to state a conclusion that would be of any guidance 55 . Educating Lawyers undermines the importance of this distinction, calling for an "integrative model" of legal education, with practice as one of its three facets. SuLLivan et aL., supra note 6, at 194.
to the client. Again, the point is that reaching a conclusion that is articulate and helpful is a skill to be mastered, but often overlooked.
Metacognition ¶39 The final skill is Metacognition-the ability to assess, not only the result, but the schemata, including the processes, leading to the result. It is a kind of selfawareness and reflection of the research experience. 56 For instance, the researcher should reflect upon whether he completed each step of the research process as shown in figure 7 . 57 The cycle is reiterative and the researcher should reflect upon whether new issues that arose as part of the research were pursued. Also, when the researcher discovered applicable cases, statutes, or regulations on point, did he make sure he understood the law as other professionals do, by consulting with 56. See how peopLe LeaRn: bRain, Mind, expeRience, and SchooL, supra note 39, at 12 ("Metacognition refers to people's abilities to predict their performances on various tasks . . . and to monitor their current levels of mastery and understanding.").
57. The importance of guided "pathways," such as the research cycle, was pointed out by Kirschner et al., supra note 32, at 80-81 (discussing the use of "process worksheets" to guide instruction). commentary? Did the process in figure 7 work? How might the process be modified to better suit the problem? ¶40 Metacognition involves being explicit about the use of schemata, and constantly challenging whether they are applicable to experience. In science, Thomas Kuhn is associated with the "paradigm shift." 58 In many ways, it is the essence of thinking.
¶41 Put another way, metacognition is the distinction between training and education. A friend of mine who is an engineering fellow at Raytheon once insightfully observed about a plane crash: "The pilot and copilot did exactly what they were trained to do, but the plane crashed anyway because they failed to think . . . ." 59 Etymologically, train and educate share similar meanings for their roots. 60 However, I have found it useful to maintain a distinction between the two: training conditions the student to apply certain tools and methods to a particular type of problem, but education teaches the student to thoughtfully analyze the characteristics and nature of the problem at hand, to creatively use or even invent the most appro-58. Kuhn, supra note 21, at 150. 59. Statement by Tom Woodall, made in a conversation with the author (quoted in Callister, supra note 11, at 7).
60. The etymologies of educate and train respectively suggest "lead[ing] forth" and "draw[ing] along," and both do so with reference to animals. 5 oxFoRd engLiSh dictionaRy, supra note 48, at 73 ("educate"); 18 id. at 367 ("train"). priate technique in solving the problem, given one's understanding of the strengths and weaknesses of the various resources at hand. In the above example, the pilots followed procedures that they had learned by rote for dealing with a very specific range of problems. However, their failure to think through the problem before them, to challenge their training's schema, and to consider the appropriate plausible solutions, may have directly led to the loss of their aircraft and the lives of those onboard. 61 The same is true of metacognition. If we simply train students with known problems and resources, they may fail entirely when facing the unknown. Answer: A print case digest falls into an octant in the three-dimensional space defined along the various axes as primary law, subject organization, intermediated. The case summaries of digests provide access to primary law, organized by subjects, which are created (intermediated) by human beings using controlled vocabularies. Using the octants model, what resource octant might be best to find • the California murder case involving a defendant who beat up his girlfriend and in which the court ruled that a fetus is not a human being? Answer: As a general rule of thumb, the research should begin with resources in the primary, chronological, disintermediated (algorythmic) octant. The fact-specific nature of the inquiry is crying out for electronic "terms & connectors" searching in a database of California case law.
Application of the Adapted Taxonomy to Instruction and Assessment
Where would a print case law digest find its best use in the research • cycle described in figure 7 ? Answer: Students can use case law digests after finding the best case on point (step one in the cycle) to look up the best topic and key number for the part of the decision corresponding to the issue being researched. The students may have found the best case match by a terms and connectors search, but then, as in step two in the cycle, they can find similar precedent and authority through intermediated tools-i.e., by 
Research Competency
Simulate analysis and synthesis on both simple and complex problems • in a simulated practice evironment
Activities
Have students engage in a whole-scale simulation of an assignment • that requires them to put all of the schema together. The assignment may involve a variety of problem types and multiple research issuesan assignment that requires them not only to break down the various issues, but to understand the relationship between the issues, and alternative solutions or arguments. Ideally, students would start with the research interview, identify several problem types, draw upon their own conceptual map of legal research resources and pass through each step of the research cycle. While they may have mastered many of these skills in isolation, putting them all together in the face of a challenging problem is a new skill in and of itself. For example, if the students were challenged with a problem like that in figure 3, they should have to first extract the problem in a research interview, work through identifying terms, decide what issues and areas of law are involved, what problem types present themselves, what the appropriate resources are based upon their understanding of the research terrain, and finally pass through every step of the research cycle. The problem in figure 3 also provides the advantage of requiring research in at least two areas of law-copyright and contract law (including drawing upon UCC Article 2, UCITA, and common law). (See figure 4 for illustration of the issues.) The issues in the problem require reasoning by analogy (a type of synthesis) from several bodies of laws, as well as analytical separation of the various issues for research purposes.
Learning Type: Concluding

Research Competency
Resolve a problem and report a conclusion that takes a position as • informed by research
Activities
Research memoranda, pathfinders, and academic papers are all proper • outputs for "concluding" To a large extent, pathfinders have the advantage of isolating research • from writing (ensuring that attention is given to research), but the disadvanatage of not simulating the law practice environment and not integrating research with writing, which is often an iterative process Learning Type: Metacognition
Research Competencies
Reflection on and assessment of research experiences and the ability to • critique, modify, and invent research schema
Activities
Projects requiring reiterative research are excellent activities for honing • metacognition because researchers must constantly follow up on new issues or refine old ones, provided that students periodically stop and assess where they are in the process, what is working, and what is not working Group presentations of research, including the process by which stu-• dents obtained results, followed by criticism, can serve as an effective catalyst for metacognition Reflection essays are a frequently used tool and can be adapted for use • as research logs or diaries to help cultivate metacognition Perhaps most important, exercises in the express recognition, modifi-• cation, and invention of schema for working research problems, recognizing and catagorizing research resources, and understanding the research process serve as the capstone of legal research skills. For example, one exercise might be to create a heuristic for conducting competitive business intelligence or citation analysis and then have class members compare their checklists. ¶43 The above is meant to be a means to describe the learning activities, assignments, and forms assessments I would need to bring into a general course on legal research. It is the beginning of a syllabus. Its function in this article is to demonstrate the application of an adapted Bloom's Taxonomy. Like my version of Bloom's Taxonomy, it is only a suggestion, and hopefully a source of motivation, for others to apply Bloom to create their own tables for their courses.
In Conclusion: It Is Time to Bloom ¶44 Our profession lacks sufficient pedagogy, both theory and methodology based on such theory. In this article, I have surveyed our literature, questioning whether there is lack of sufficient dialogue and meager representation of pedagogy as developed in other fields. After explaining Bloom's Taxonomy, I proposed an adapted version, in skeletal form, following it with discussion of the various elements, and finally, I offered an illustration of the taxonomy's practical application for instructional design in legal research courses.
¶45 Notwithstanding my efforts, my greatest fear is that I have gone too far. I may have suggested too much. What is needed is a collaborative effort, a response to the Carnegie Foundation report. After the MacCrate Report, AALL produced Core Legal Research Competencies. Now, we need another collaborative response, but this time based upon the theories and resulting methodologies of the leading pedagogues from outside our narrow field.
¶46 It is a season to blossom. It is a day for our profession to rise to the challenge of Curriculum 2.0, to demonstrate our ability to collaborate (already much noted in interlibrary loan and professional service), and to invigorate our intellectual roots with new and better scholarship. To that end, let us earnestly begin.
